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Abstract

The study examines whether a word appearing in authorized textbooks for junior
and senior high school students is a high-frequency word. The data are analyzed
according to the frequency, appearance in authorized textbooks, and the importance
of the word. The study attempts to select 1,000 basic words thought necessary for
Japanese EFL learners to acquire. The study also examines the difficulty of words
around the 1,000-word level in order to clarify whether or not senior high school stu-
dents actually acquire these words. Results show that there are more than 30 very
high-frequency words which do not appear in any authorized textbooks for junior high
school students even among the 1,000 basic words selected. On the other hand, there
are more than 10 lower-frequency words which appear in all the authorized textbooks.
While first-year students acquire less than half of the words in the 1,000 prescribed
words, third-year students acquire more than 80 percent of them. However, even
third-year students have words they do not completely acquire. I conclude that educa-
tors should recognize this gap and should encourage their students to read and listen

to as much additional material as possible to have them acquire these 1,000 words.

Introduction

Educators need to determine students’ vocabulary size to help them develop
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their English skills. Yashima (2004) estimated the vocabulary size of Japanese EFL
high school and university students, using the Vocabulary Estimation Test (VET) at
the 1,000- to 4,000-word levels taken from the JACET List of 8000 Basic Words (JACET
8000). The test was a multiple-choice test with 100 items at each level, an appropriate
number to test receptive knowledge (Schmitt, 2000, p. 166). The mean estimated
vocabulary size (EVS) for first-year students was 1,458.92 words while that for third-
year students was 2,826.95. However, words at the 5,000- to 6,000-word levels were
not measured, so Yashima (2005) estimated the vocabulary size of Japanese EFL
learners, using a revised VET at 1,000- to 6,000-word levels taken from JACET 8000.
The mean EVS for first-year students was 2,025.23 words while those of third-year
students was 3,630.32. The study also showed that there were four words difficult
even for sophomores to learn at the 1,000-word level, while there were four words
whose success rates for first-years were over 70 percent at the 6,000-word level. This
showed a need to reclassify all the target words and distractors into six word levels,
according to students’ success rates in answering. Yashima (2006, 2007b) examined
the success rate of all these words. According to the results, Yashima (2007a) re-clas-
sified 1,800 words used in the VET at the 1,000- to 6,000-word levels into six word
levels: elementary 1,000-, intermediate 1,000-, intermediate 2,000-, advanced 1,000-,
advanced 2,000-, and advanced 3,000-word levels (E1,000, I1,000, 12,000, Al,000,
A2,000, and A3, 000 respectively) and examined participants’ vocabulary. The results
seemed to show that there were some words at the E1,000-word level difficult even
for third-year students to acquire. The results show the necessity of re-defining basic
words for students according to what they have studied, that is, authorized textbooks.
Therefore, this paper attempts to identify the 1,000 basic words students need to
acquire mainly based on their presentation in authorized textbooks for junior or

senior high school students as well as frequency.
The study

Purpose

The study attempts to select the 1,000 basic words essential for Japanese EFL
learners to acquire. In order to do that, I examine (1) words which do or do not
appear in authorized textbooks for junior or senior high school students, and (2) how
closely these words are connected with word frequency. I also examine words difficult
for first- to third-year students to acquire among the 263 words around the 1,000-word

level.
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Hypotheses

With the above points in mind, I have constructed the following hypotheses:

(1) There are some high-frequency words which do not appear in authorized
textbooks for junior or senior high school students.

(2) There are some low-frequency words which are essential for Japanese EFL
learners to acquire.

(3) There are some words which are difficult for the learners to acquire within
the 1,000-word level while it is easy for them to acquire some words outside
the 1,000-word level.

Participants
The participants in this study were 151 first-year students, 153 second-year stu-
dents, and 218 third-year students from one Tokyo metropolitan senior high school.

They had been learning English for 3 to 5 years.

Materials

As I would like the 1,000 basic words to have as wide coverage as possible, I
chose materials many students use in school. Then, I chose to examine the most prob-
ably used authorized textbooks and dictionaries. Authorized textbooks for junior high
school students were also examined because more than half of these basic words had
already been learned in junior high schools. In the case of authorized textbooks for
junior high school students (ATJ), books 1 to 3 of three ATJs were examined respec-
tively because these three textbooks in all were used in more than two-thirds of all the
junior high schools in Japan. Compulsory words designated in the two Courses of
Study for junior high school students in the Heisei Period were also examined from
the point of basic words. In the case of authorized textbooks for senior high school
students (ATS), there are three levels: elementary (E), intermediate (I), and advanced
(A). Three textbooks were examined at each level because all of them were used by
more than thirty thousand students (See References).

Five probably known English-Japanese dictionaries were also examined. Two of
them were for senior high school students: FAV3 and LH5 and the other three were
for senior high school and university students: WIS2, G4, and OLEX. In relation to
dictionaries, defining words in these two dictionaries were also examined: GBED and
LDOCE because all the words were defined with 850 basic words in the former and

all the definitions in the latter were written in the Longman Defining Vocabulary
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around 2,000 common words (See References).

Word frequency was also examined because all the words that appear in autho-
rized textbooks for junior or senior high school students were not high-frequency.
Then, LEJD was examined because 3,000 most frequently used words in spoken and
written English (LS and LW) in the English-speaking context. In addition, two word
lists were also examined because they were compiled in terms of Japanese EFL learn-
ers as well as frequency: JACET 8000 and HUEVL (See References).

Lastly, participants were tested on the 263 words around the 1,000-word level in
order to examine whether the 990" word in rank for example, is really more difficult
for Japanese EFL students to acquire than the 1,010" word. The receptive and pro-
ductive knowledge of these words were examined on three scales: as for the receptive
knowledge, 1 meant that they didn’t know the meaning of the word, 2 meant that they
didn’t know the meaning exactly, and 3 meant that they knew the meaning exactly; as
for the productive knowledge, 1 meant that they didn’'t know the spelling of the word,
2 meant that they didn’t know the spelling exactly but could pronounce it, and 3 meant

that they knew the correct spelling.

Procedure

I changed all the data into the numerical reading according to LDOCE and LE]D:
1, 2, and 3 showed that a word was one of the thousand most frequently used words,
one of the next most frequent thousand, and one of the third thousand in the list of
three thousand words most often used in English-speaking context. 4 showed that a
word was outside the first 3,000-word levels in these two dictionaries. 5 showed that a
word did not appear in them. If a word appeared in an authorized textbook for junior
high school students regardless of its grade, it was given 1, and if not, it was given 1.9.
If a word appeared for the first time in an authorized textbook for first-year senior
high school students, it was given 2, and if not, it was given 4.9. As there appeared
about 1,000 words in authorized textbooks from Books 1 to 3 for junior high school
students, these words were given 1. The words which didn’t appear in any of them
were given 1.9 because some of them were regarded as the words which had already
been learned in junior high school in the list of authorized textbooks for senior high
school students and I would like to distinguish between these words and new words
in authorized textbooks for senior high school students. Moreover, if a word appeared
in the compulsory words designated in the two Courses of Study for junior high

school students in the Heisei period (CS89 and CS99), it was given 1 respctively, and
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if not, it was given 2 respectively.

If a word was marked as one of the most important words in a dictionary, it was
given 1. If a word was marked as one of the second most important words, it was
given 2. As the most important words in all the five dictionaries above varied from
about 900 to about 1,250, the second important words could be referred to as the next
thousand. However, as the number of the second most important words was about
1,800 or more in all the dictionaries except LH5, there were no words given 3 in these
dictionaries except LH5. If a word was marked as one of the third most important in
all the dictionaries except LH5, it was given 4. All the rest of the words appeared in
these dictionaries were given 4 and the words which didn’t appear in any of them
were given 5. In addition, if a word appeared in the list of defining words in GBED and
LDOCE, it was given 1, and if not, it was given 2 in the case of GBED and 3 in the case
of LDOCE according to the number of the defining words in the two dictionaries.

As for word lists, in JACET 8,000, 1, 2, or 3 showed that a word was one of the
1,000-, 2,000-, or 3,000-word levels and 4 showed that a word was one of the 4, 000- to
8,000-word levels. Moreover, in HUEVL, 1 or 2 showed that a word was one of the
first- and second-word levels. However, as the second-word level has 1,778 words, a
word which appeared in the third- to fifth-word levels was given 4. The words which
didn’t appear in either of the two word lists were given 5.

Lastly, participants were given the test of 263 words on both receptive and pro-
ductive knowledge. They answered as many questions as possible. The frequency of
the appearance of the answers 1 and 2 was examined according to and across school
grades on receptive and productive knowledge respectively so that high-frequency
words would be omitted even though they were within the 1,000-word level, because
they were actually difficult for Japanese EFL students to acquire.

Scoring

All the words examined were given the numerical reading in terms of the above
25 items respectively and the average was calculated. Then they were arranged in
order of small to large in the numerical reading: 1.00 to 3.91.

Supplementary vocabulary
When they were arranged in order of small to large, some of the words in the
small numerical reading were derivatives. As [ would like to select as many different

words as possible, all the derivatives of the 1,000 basic words selected were put into
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another vocabulary list, Supplementary Vocabulary (SV). The list had not only these
derivatives but also proper nouns, informal words, abbreviations, and numbers which
appeared in textbooks for both junior and senior high school students. It contained
300 words.

Conditions in selecting 1,000 basic words

In order to make a basic, essential word list for Japanese EFL learners, I, in prin-
ciple, selected words which appeared in both ATJs and AJSs or which appeared in at
least one AJS (I) and one AJS (A) respectively in the case of not appearing in ATJs. If
a word appeared in an ATJ but did not in any AJSs, it might have appeared by chance
in connection with topics though it was not a high-frequency word. Moreover, if a
word appeared only in AJS (A), it might be a little difficult for most of them to func-
tion. However, words which regarded as important or necessary in activities in
English classes were selected even though their numerical reading was a little high.
Words which were the other of a pair and a set were also Selected even though their

figure was a little high.

Classification of 1,000 basic words

I classified the 1,000 basic words into 14 categories: general things, animals,
classroom English, colors, family, feelings, food and drink, occupations, parts of a
body, seasons and time, shopping, sports, subjects, and travel (See Appendix). That's
because I would like teachers as well as students to use them according to the new
Course of Study.

Results

High-frequency words which do or do not appear in authorized textbooks for
junior or senior high school students

Table 1 shows the means and standard deviations in authorized textbooks, word
lists, frequency, and English-Japanese dictionaries of 1,000 basic words. There is little
difference across eight items except ATSs, because words which did not appear in an
ATS were given 4.9 and there were 245 words which did not appeared in five or more
out of nine ATSs. The figures of almost all the items are less than 1.50, which means
the 1,000 basic words are essential and important ones as well as high-frequency
ones. Table 2 shows the distribution of total means of these 1,000 basic words. More

than 600 words are 1.54 or lower and 942 words are 2.04 or lower. This is also a proof
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that the 1,000 basic words are essential and important ones as well as high-frequency
ones. The other 58 words are those that were supposed to be used by teachers as well
as students in English classes. Table 3 shows the distribution of appearance of the
1,000 basic words in 3 ATJs. More than 40 percent of the 1,000 basic words appear in
all the three AT]Js. Less than 20 percent of them do not appear in any of these three
AT]Js. There are 34 words from 1.05 to 1.54, which do not appear in any of these
three AT]s. These words are those which appear or are regarded as having already
been learned in junior high school in from two, such as president, to seven, such as

draw and north, out of these nine ATSs and most of them more than three.

Table 1
Means and standard deviations in authorized textbooks, word lists, frequency, and

English-Japanese dictionaries of 1,000 basic words

AT] ATS JACET HUEVL LS LW EJD Total

Mean 1.30 2.27 1.33 1.40 1.49 1.54 1.31 1.47

SD .35 1.19 .53 .62 .76 81 A1 37
Table 2

Distribution of total means of 1,000 basic words

~1.04 ~1.54 ~2.04 ~2.54 ~3.04 ~3.54 ~4.04 Total

38 567 337 46 10 2 0 1,000
Table 3

Distribution of appearance of 1,000 basic words in 3 AT]s
~1.04 ~1.54 ~2.04 ~2.54 ~3.04 ~3.54 ~4.04 Total

3 ATJs 37 355 37 12 3 0 0 444
2 ATJs 1 94 51 8 3 1 0 158
1AT] 0 84 114 19 2 1 0 220
0 0 34 135 7 2 0 0 178
Total 38 567 337 46 10 2 0 1,000

Tables 4-6 show the distribution of appearance of the 1,000 basic words in 3
ATS(A)s, 3 ATS(I), and 3 ATS(E) including words which were regarded as having

already been learned in junior high school respectively. Table 4 shows that more than
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70 percent of the 1,000 basic words appear or are regarded as having already been
learned in junior high school in all the three ATS(A)s. There are only 31 words which
do not appear or are not regarded as such in any of these three ATS(A)s, more than
80 percent of which are from 1.55 to 2.04. Many of them are supposed to be used in
English classes, such as mark and print or they are also words which are the other
pair, such as sugar as opposed to salt. On the other hand, Tables 5 and 6 show that
only half of these basic words appear or are regarded as having already been learned
in junior high school in all the three ATS(I)s and ATS(E)s. Moreover, about 27 per-
cent of these 1,000 basic words appear or are regarded as having already been
learned in junior high school in these two ATS(I)s and there are only 58 words which
do not appear or are not regarded as such in any of these three ATS(I)s. Eight words
of them are those from 1.05 to 1.54, all of which appear or are regarded as having
already been learned in junior high school in these two or three of ATS(A), such as
experience or power. Only about 15 percent of these 1,000 basic words appear or are
regarded as having already been learned in junior high school in the two ATS(E)s and
there are as many as 252 words which do not appear or are not regarded as such in
any of these three ATS(E)s. 56 words of them are those from 1.05 to 1.54, most of
which appear or are regarded as having already been learned in junior high school in
these two or three of ATS(A)s, or ATS(I)s, such as list or seem, business or rise. The
distribution in Table 6 is similar to that in Table 3, which means that ATS(E)s are sim-

ilar to ATJs in vocabulary in terms of these 1,000 basic words.

Table 4
Distribution of appearance of 1,000 basic words in 3 ATS (A)s, including words which
were regarded as having already been learned in junior high school

~1.04 ~154 ~204 ~254 ~3.04 ~354 ~4.04 Total
3 ATSs 38 524 142 12 3 2 0 721
2 ATSs 0 38 97 19 5 0 0 159
1ATS 0 5 74 9 1 0 0 89
0 0 0 24 6 1 0 0 31
Total 38 567 337 46 10 2 0 1,000
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Table 5

Distribution of appearance of 1,000 basic words in 3 ATS(Ds, including words which

were regarded as having already been learned in junior high school

~104 ~154 ~204 ~254 ~304 ~354 ~4.04 Total

3 ATSs 38 400 54 6 1 1 0 500

2 ATSs 0 134 118 12 3 1 0 268

1ATS 27 121 21 5 0 0 174

0 0 6 44 7 1 0 0 58

Total 38 567 337 46 10 2 0 1,000
Table 6

Distribution of appearance of 1,000 basic words in 3 ATS (E)s, including words which

were regarded as having already been learned in junior high school

~1.04 ~154 ~204 ~254 ~3.04 ~354 ~4.04 Total
3 ATSs 35 364 32 3 2 0 0 436
2 ATSs 3 91 46 9 2 0 0 151
1ATS 0 56 90 12 2 1 0 161
0 56 169 22 4 1 0 252
Total 38 567 337 46 10 2 0 1,000

Tables 7 and 8 show the distribution of appearance of high-frequency words from
1.05 to 2.04 in these 3 AT]Js and in these 9 ATSs, except for 1,000 basic words
respectively. As Table 7 shows, there are only six words from 1.05 to 1.54, which do
not appear in the 3 AT]Js, except for these 1,000 basic words, such as condition or gen-
eral. As Table 8 shows, these words are those which appear or are regarded as having
already been learned in junior high school in one or two ATS(A)s but in none of these
ATS(I)s or ATS(E)s. Moreover, there are 224 words from 1.55 to 2.04 except for
these 1,000 basic words, more than 80 percent of which do not appear in the 3 AT]Js,
such as comfortable or ocean. However, there are only 42 words of them, which do not
appear or are not regarded as such in any of these nine ATSs, such as attack and man-

age.
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Table 7 Table 8

Distribution of appearance of high-fre- Distribution of appearance of high-frequency

quency words from 1.05 to 2.04 in 3 AT]Js, words from 1.05 to 2.04 in 9 ATSs, except for

except for 1,000 basic words 1,000 basic words, including words which
were regarded as having already been learned
in junior high school

~1.54 ~2.04 Total ~1.54 ~2.04 Total
3 ATJs 0(25) 0(34) 0(59) 3 ATSs or more  0(30) 50(50)  50(80)
2 AT]s 0( 2) 2(5) 207 2 ATSs 3(0) 49(3) 52(3)
1ATJ 0( 1) 34(2 34(3 1 ATSs 3(0) 83(0) 86(0)
0 6( 2) 188(12)  194(14) 0 0(0) 42000 42(0)
Total 6(30) 224(53)  230(83) Total 6(30)  224(53) 230(83)

Note. The number in parentheses shows the number of SV.

Low-frequency words which are essential for Japanese EFL learners to acquire

As Table 2 shows, there are 58 words from 2.05 to 3.54, 12 words of which are
from 2.55 to 3.54. These words are not high-frequency, but they are those that are
supposed to be used by teachers as well as students in English classes, such as class-
mate and textbook. As Table 3 shows, there are nine words from 2.05 to 3.54, which
do not appear in any AT]s. These words are classified into two groups: words which
are supposed to be used in English classes, such as dictionary or hobby, and words
which are the other pair, such as senior or succeed as opposed to junior or fail respec-
tively.

Tables 4 and 5 show that there are only seven or eight words from 2.05 to 3.54,
which do not appear or are not regarded as having already been learned in junior high
school in any of these three ATS(A)s or ATS(I)s respectively. Most of them are sup-
posed to be used in English classes, such as interview and uniform in these three
ATS(A)s and autumn and site in ATS(I)s. On the other hand, Table 6 shows that there
are 27 words from 2.05 to 3.54, which do not appear or are not regarded as such in
any of these three ATS(E)s. Most of them are also supposed to be used in English
classes, such as grade and pardon. Moreover, there are two words from 2.05 to 3.54,
which do not appear or are not regarded as such in any of these nine ATSs, that is,

absent and net, which are also supposed to be used in English classes.
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Degree of receptive and productive acquisition of 263 words that are around
1,000 in rank

Tables 9 and 10 show the means and standard deviations in appearance rates of 1
and 2 according to school grades on receptive and productive knowledge respectively.
While first-year students acquire less than half of these 263 words on both knowledge,
third-year students acquire more than 80 percent of them. Moreover, students acquire

these words more receptively than productively regardless of school grades.

Table 9 Table 10

Means and standard deviations in appear- Means and standard deviations in appear-
ance rates of 1 and 2 according to school ance rates of 1 and 2 according to school
grades (Receptive) grades (Productive)

1 2 Total 1 2 Total
18tyears  Mean 38.38 1698  55.37 1years Mean 44.85 15.75  60.60
n=151 SD 26.46 6.75  25.39 n=151 SD 26.40 6.92  23.61
2years Mean 1539 1056  25.95 Mdyears Mean — 20.70 9.06  29.76
n=153 SD 16.84 6.03  20.75 n=153 SD 18.74 449 2045
3years Mean 330 11.13 1444  3years Mean 639 11.80 18.18
n=218 SD 3.16 3.21 5.74 n=218 SD 4.04 3.00 6.33
Total Mean 19.03 12.89 31.92 Total Mean 2398 12.20 36.18
n=522 SD 14.09 3.87 1573 n=522 SD 14.97 340 15.19

Table 11

Distribution of appearance rate of 1 according to school grades (Receptive)
Mean 0 10 20 30 40 50 60 70 80 90 100  Total
1Styears 41 58 30 20 20 28 24 17 22 3 0 3838
2"dyears 141 52 27 16 10 8 4 5 0 0 0 1539
3dyears 251 11 1 0 0 0 0 0 0 0 0 3.30
Total 98 49 65 24 18 9 0 0 0 0 0 19.03

Tables 11 to 13 show the distribution of appearance rate of 1 or 2 or the sum of 1
and 2 according to school grades. While there are only 18 words whose appearance
rates of the sum of 1 and 2 is less than 20 percent for first-years, there are more than

80 percent of all the words tested for the third-years. There are two words whose
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appearance rate of the sum of 1 and 2 is 70 percent or more for the total participants.
These two words, bill and indeed, are those from 1.55 to 2.04, but they do not appear
in any ATJs and appear only in one ATS(I) and three ATS(A)s respectively, which

caused them to be excluded from the 1,000 basic words. Moreover, there are 40

words whose appearance rate of the sum of 1 and 2 is 50 percent or more. Although

some of them, such as conversation and certainly, meet the condition of being included

in these 1,000 basic words, 50 percent or more of the participants do not acquire

them. That's why these words are excluded. On the other hand, although such words

as chocolate and driver are outside 1,000 in rank, these two words are less than 10

percent in appearance rates of the sum of 1 and 2 for the total participants, and they

are also essential for them. Therefore, they are included in these basic 1,000 words.

Table 12
Distribution of appearance rate of 2 according to school grades (Receptive)
Mean 0 10 20 30 40 50 60 70 80 90 100 Total
1Syears 42 141 72 7 1 0 0 0 0 0 0 1698
2dyears 128 117 17 1 0 0 0 0 0 0 0 1056
3dyears 114 143 6 0 0 0 0 0 0 0 0 1113
Total 60 189 14 0 0 0 0 0 0 0 0 12.89
Table 13
Distribution of appearance rate of the sum of 1 and 2 according to school grades
(Receptive)
Mean 0 10 20 30 40 50 60 70 80 90 100  Total
1styears 0 18 40 37 25 27 25 30 33 28 0 5537
2dyears 71 61 46 32 10 13 18 7 4 1 0 2595
3dyears 41 187 29 6 0 0 0 0 0 0 0 4.44
Total 7 70 55 56 35 26 12 2 0 0 0 3192
Discussion

Table 3 shows that there are 34 words from 1.05 to 1.54, which do not appear in

any AT]Js. Words from 1.05 to 1.54 mean that they are high-frequency ones, such as

draw and step. On the contrary, there are two words from 3.05 to 3.54, which appear
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in one or two AT]Js. Words from 3.05 to 3.54 mean that they are not so high-frequency
ones, that is, classmate and snowy. These two words are definitely used in English
classes by teachers as well as students, while they are not frequently used in an every-
day situation. The findings show that it is not safe that we regard all the words that
appear in AT]Js as easy or high-frequency ones. It is true of ATSs. Although there are
no words from 1.05 to 1.54, which do not appear or are not regarded as having
already been learned in junior high school in any ATS(A)s, there are six or 56 words
from 1.05 to 1.54, which do not appear or re not regarded as such in any ATS(I)s or
ATS(E)s, such as set and wide or business and report respectively. Experience, matter,
price are those which do not appear or are not regarded as such in any ATS(I)s and
ATS(E)s in common. Contrary to that, classmate and snowy appear seven and six out
of these nine ATSs respectively. Moreover, as Tables 7 and 8 show, there are six
words from 1.05 to 1.54, which do not appear in any AT]Js, except for these 1,000
basic words, that is, condition, general, mile, rather, sense, and sort. Three of them
appear or are regarded as such in two out of three ATS(A), and the other three appear
only in one ATS(A)s. These six words do not appear in any of these ATS(I)s and
ATS(E)s. It can be safe to say that there are some high-frequency words which do not
appear in AT]Js or ATSs and that there are also some low-frequency words which
appear in AT]Js and ATS(E) from the basis of this study, especially Tables 3 and 6. My
first hypothesis could be accepted.

Table 2 shows that there are 58 words from 2.05 to 3.54, 12 words of which are
from 2.55 to 3.54. These words are lower-frequency, but they are those that are sup-
posed to be used by teachers as well as students in English classes. Students can use
excited, surprising, and surprised as an example of their impressions and email, hobby,
and ski as their introductions. Teachers can use absent, homework, and textbook as
their instructions and cloudy, rainy, and snowy as their statements of the weather.
These 58 words are classified into three groups: words which are supposed to be used
in English classes, such as grade or notebook, words which are the other pair, such as
appear or succeed as opposed to disappear or fail respectively, and words which are
the other set or sets, such as autumn and snowy. While spring, summer, and winter are
within the 1,000-word level, autumn is 2 .24. If autumn is included, four seasons are
completed, though fall is within the 1,000-word level. Moreover, as for the weather,
only fine is within the 1,000-word level, and the others, that is, cloudy, rainy, and snowy
are outside the 1,000-word level. As these four words are one set, the other three are

included in the 1,000 basic words, though szowy is 3.3. It can be said that there are
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some low-frequency words which are essential for students to acquire. Therefore, the
second hypothesis could be accepted.

Tables 9 and 10 show that while first-year students acquire less than half of the
263 words on both knowledge, third-year students acquire more than 80 percent of
them, as mentioned in 3.3. Moreover, Table 13 shows that while there are only 18
words whose appearance rates of the sum of 1 and 2 is less than 20 percent for first-
years, there are 228 words for third-years. The findings show that there are more than
30 words even third-year students do not acquire quite well receptively though they
are around the 1,000-word level. As Table 13 shows, there are 40 words whose
appearance rates of the sum of 1 and 2 is 50 percent or more for the total participants,
15 words of which are from 1.55 to 2.04, such as above and below. As 50 percent or
more of the participants do not acquire them, they are excluded from the 1,000 basic
words though some of them meet the conditions of being included in the 1,000 basic
words, such as, ahead and certain. On the contrary, as Table 2 shows, there are 46
words from 2.05 to 2.55, which are outside the 1,000-word level. As mentioned in 3.1,
these words are those which are supposed to be used by teachers as well as students
in English classes. In addition to that, as Table 13 shows, there are 77 words whose
appearance rates of the sum of 1 and 2 is less than 20 percent for the total participants,
and 7 words of them are those which are from 2.05 to 2.55 but are included in the
1,000 basic words, such as actor and tape. These words are included in the 1,000
basic words because more than 80 percent of all the participants acquire them recep-

tively. Therefore, my third hypothesis could be accepted.
Conclusion and implications

This study shows that even in the 1,000 basic words, there are 34 words from 1.05
to 1.54, which do not appear in any of these three ATJs. These words are high-fre-
quency, such as low and pay. Moreover, there are also 178 words at the same range of
means in it, which appear in one or two of these three ATJs. Some of them are dark
and warm. As these words are basic, important words as well as high-frequency ones,
they should be learned in junior high school. However, many of junior high school
students will be high school students without seeing at all. On the other hand, the
study also shows that there are three words from 2.55 to 3.04 in it, which appear in
all these three ATJs. These words were cloudy, e(-)mail, and homework. They are
lower-frequency, but they are definitely supposed to be used in English classes in

junior high school. It can be safe to say that that is the reason why they apppear in all
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the ATJs. There are also some words at the same range of means even in it, such as
judge and print, which appear in one of these three AT]Js, though they do not appear in
any of these nine ATSs. They are also definitely supposed to be used in English
classes in junior high school. The results indicate that all the words that appear in an
AT]J are not basic, important, and high-frequency, that there are some words which do
not appear in it though they are such high-frequency words, and that some words
appear in AT]Js though they do not appear in any ATSs. These findings suggest educa-
tors in junior high school should recognize they should devise ways to have their stu-
dents acquire words which do not appear in their AT]Js but are basic and important.
They also suggest that educators in high school should recognize the situations in
junior high school and should not overestimate their students’ vocabulary and that
they should also devise ways to have their students acquire such words.

This study also shows that in the 1,000 basic words, there are some words from
2.55 to 3.54, such as absent and textbook, which are supposed to be used by teachers
as well as students in English classes as mentioned above. These words are lower-fre-
quency because they do not so often in daily lives. It also shows that if basic words are
selected only according to word frequency, the other pair or set(s) of a word may be
excluded from these words. While fine, whose means is 1.19, appears in all these
three ATJs and it is also regarded as havimg already been learned in junior high
school in all these nine ATSs, the other words concerning weather, cloudy, rainy, and
snowy, are from 2.64 to 3. 30, and appear in two of these three AT]Js but do not appear
in three or four ATSs. If only words less than 2.05 are selected, these words will be
omitted. However, although they are not so high-frequency words, they are regarded
as havimg already been learned in junior high school in two-thirds of ATSs. It may be
because the authors of ATSs regarded them as important for students. Therefore,
these findings suggest that educators should recognize the fact that the other pair or
set(s) of a basic, important word may not appear in their AT]Js or ATSs and that they
should teach them as a pair or set(s) in order to have their students express them-
selves.

The findings on students’ receptive and productive acquisition of words which
are around the 1,000-word level indicate that while first-year students acquire less
than half of these words, third-year students acquire more than 80 percent of them.
The results indicate that even third-year students have words they do not completely
acquire, though they are around the 1,000- word level. The results also show that
there are some words which are difficult for students to acquire such as above and
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below, though they are within the 1,000-word level, while there are some words which
are easy for students to acquire, such as chocolate and tape, though they are outside
the 1,000-word level. Therefore, these findings suggest that educators should recog-
nize this gap and should encourage their students to read and listen to as many addi-
tional materials as possible to have them acquire these 1,000 words. They also sug-
gest that educators should judge the difficulty for their students to acquire on the

basis of word frequency in the context of teaching as well as in daily lives.

Notes
1. This paper is based on the contents of a presentation titled “The Selection of 1,000
Basic Words Necessary for Japanese EFL Learners” given at the 36th JASELE
annual convention in Osaka. Some of the data has been updated since the pre-
sentation.
2. All participants gave the author their consent to use any information gathered in
this study.
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Appendix
1,000 Basic Words (829 out of 1,000 words) (* shows that the word is from 2.05 to 3.91)
1. General things (570 words)
a, the, it, one; ability; able; about; accept; accident; across, cross; act; action; activity;
add; address; adult, child; advice; again; against; age; agree; air; alive; all, almost, half,

nothing; allow; along; already still, yet; also, too; although; always, ever, never, often,
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sometimes; among, between; amount; and, but; another, else, other; answer, ask; any,
some; anyone, everybody, everyone, nobody, somebody, someone; anything, every-
thing, something; anywhere, everywhere, somewhere; appear, *disappear; area;
around; arrive, leave, reach, start; as; at; away; back; bad, good, nice, terrible, well,
wonderful; bank; basic; be, exist; beach; sea; beat; beautiful; because; become; bed;
begin, end; beginning; behind, front; believe; belong; big, chief, main, small; bit; block;
blow; board; boat; book; borrow, lend; both; either; boy, girl; break, destroy, keep;
bridge; bring, take; build, building; burn; business; busy; by, until; call, telephone; can,
may, must, shall, should, will, would; care, careful, carefully; carry; case; catch; cause,
effect; center, middle; chair, desk, table; character; chance, opportunity; change;
check, judge, *grade, level, mark; chief; choose; church; city, town; clean; clear; climb;
clock, watch; close, open, shut; *cloudy, fine, *rainy, *snowy, cold, cool, hot, warm,
cloud, rain, snow, wind, blow, sun, *umbrella, weather; club; collect; college, univer-
sity; come, go; common; communication; community; complete; computer, *net, *site;
concert sing, song; continue; control; copy; corner; correct, exactly, perfect, wrong;
country, foreign; couple; course, road, street; cover; create; culture; cut; dance; dan-
ger, dangerous, safe; decide; decision; deep; degree; depend; describe; design;
develop; die, dead, death, life, live; difference, different, same, similar; difficult, easy,
easily, hard, simple; direction, distance, left, right; discover; disease, fine, health,
healthy, hospital, ill, sick, discussion; do; door; down, up; draw; dream; drive; drop,
rise; dry, wet; during, while; each, every; earth, environment, ground, moon, world,;
education; effort; *e(-)mail; encourage; energy; enough, full; enter; event; even; exam-
ple, form, model, style, type, way; except; excuse; exercise, *practice; expect; experi-
ence; explain; fact, real, really, true, truth; fail, mistake, pass, *succeed, success,;
famous; *fan; far, near; few, half, little, no; some; *festival; final, finally; first; finish,
stop; floor; follow; forest, tree, wood(s); forget, remember; friend; future; garden,
yard; *gate; get; give; goal; good () by (e); ground; group; grow; guess, suppose, think,
wonder; sure; guide; have, let, make; hard, soft; have, hold; hear, listen; he, she, they;
hello; help; high, school, *junior, *senior, low; *hobby; home, house; hope, want, wish;
hurry; how, what, when, where, whether, which, who, why; I, we, you; idea, thought;
imagine; important; in, out, within; information; inside, outside; international, man,
people, person, personal, woman; nation, national; introduce; join; key; kick; kind;
king, *queen; knock; know, knowledge; language, word, sign; large, small; laugh,
smile; leader; learn, study; library; light; listen, say, speak, talk, tell, speech; long,

short; look, meet, see; lose, win; lot, many, much; loud, quiet, silent, voice; matter;
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mean, meaning; memory; message; mix; mountain, river; move; movie, theater; name;
necessary; need; new, old, young; no, yes; object; office; on, off; once, *twice; original,
over, under; page; *pair; paper; part; party; pen, pencil; period; *piano; picture; plan;
play, please; point; poor, rich; possible; *post; print; problem, question; program; proj-
ect; promise; quick, quickly, slow, slowly; radio, television; raise; read, write; ready;
reason; record; repeat; report; research; rest; result; return; ring; *roll; rule; run,
walk; *screen; secret; shake; share; show; side; sit; size; sleep, wake; speed; stage;
stand; state; step; story; strong, weak; student, study, subject, teacher; system; team;
test; thank; to; top; trouble; *uniform; very; video; village; *volunteer; wait; walk; wel-

come; window; with, without; work

2. Animals (7 words)

animal; bird; cat, dog, horse, *pet; *rabbit

3. Classroom English (13 words)
*absent, present; class, lesson; *classmate; classroom; *dictionary; *homework;

*interview; *notebook; *pardon; *tape; *textbook

4. Colors (11 words)
black; blue; bright, col(u)or; dark; brown; gold; green; red; white; yellow

5. Family (15 words)
aunt, uncle; baby; brother, sister; daughter, son; family; father, mother; *grandfather,

*grandmother; husband, wife; parent

6. Feelings (40 words)

afraid; alone; angry; cry; dear; doubt; enjoy; *excited; *exciting; favo (u)rite; fear; feel;
feeling (s); fun; funny; glad, great, happy, sad; God; hurt; interest; interested; interest-
ing; like, love; lucky; natural; nice; pretty; serious; sorry; surprise; *surprised; *sur-

prising; tear; tired; want, wish; worry

7. Food and drink (38 words)
apple; bottle; box; bread, rice; breakfast, dinner, lunch; cake; *chocolate; coffee; cook;
cup; dish; drink, food; eat; egg; fruit, *vegetable; glass; hungry; ice; kitchen; meal;

meat; milk; orange; plate; *salt, sugar; service; smell; sweet; taste; tea; wash; water
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8. Occupations (14 words)
actor; artist; company; doctor, farm, farmer, *nurse; *driver; job; player; scientist;

*singer; *worker; *writer

9. Parts of a body (23 words)
arm; blood; body; brain; cell; ear; eye; face; finger; foot; hair; hand; head; heart; leg;

*lip; mind; mouth; neck; nose; shoulder; skin; tooth

10. Seasons and time (39 words)

*autumn; fall; spring; summer; winter; afternoon, evening, *noon; morning, night;
after, before, ago; today, tomorrow, tonight, yesterday; century; day, month, week,
year; holiday, vacation, weekend; birthday; date; hour, minute, moment; period, sea-

son; time; current, modern, past; early, late, soon

11. Shopping (24 words)
bag; buy; camera; *cap; card; charge; cheap, dollar, money; expensive; clothes; *coat;

dress, shirt; gift; hat; market; pay; sale; sell; shoe(s); shop; store; *supermarket

12. Sports (13 words)
ball; base; baseball; *basketball; football; game, race; shoot; *ski; *soccer; sport; swim;
tennis

13. Subjects (4 words)

art; history; music; science

14. Travel (18 words)
*abroad; airport, station; bus, train; camp; car; east, north, south, west; hotel; plane,

ship; *traffic; travel; trip; visit



